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Notes. Brackets indicate that there is a significant difference between two particular race and ethnicity
groups (i.e., White/Asian vs. Black, White/Asian vs. Hispanic, Black vs. Hispanic). Asterisks indicate the
level of significance (*p < .05; **p <.01; ***p <.001). They are shown in orange, green, and purple. Orange
represents the difference between the White/Asian and Black groups, green represents the difference
between the Black and Hispanic groups, and purple represents the difference between the White/Asian
and Hispanic groups.

Notes. Brackets indicate that there is a significant difference between two particular race
and ethnicity groups (i.e., White/Asian vs. Black, White/Asian vs. Hispanic, Black vs.
Hispanic). Asterisks indicate the level of significance (*p < .05; **p <.01; ***p

<.001). They are shown in orange, green, and purple. Orange represents the difference
between the White/Asian and Black groups, green represents the difference between the
Black and Hispanic groups, and purple represents the difference between the White/Asian
and Hispanic groups.

Overall, Black students reported higher participation in these opportunities than their
Hispanic and White/Asian peers, as indicated by the higher percentages depicted in yellow
bars. In particular, during both middle school and high school, Black students participated
significantly more than Hispanic students in these five activities: Having positive
relationships with adults, interacting with someone in STEM, learning about STEM careers,
taking on a leadership role, and learning about experiences of URM in STEM.
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